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1. Description of Center

Provide a brief description of the program and how it supports the college's College Mission and Diversity Statements, Institutional
 Priorities, 2013/14-2015/16, 5 in 5 College Strategies, Spring 2011, and other Institutional Program Planning as appropriate.

 

The Writing Center and English 800 Center (in Building 18, Rooms 102 and 104) provide high-quality support to all students taking English
 courses at College of San Mateo. The Centers are essential components of the English Department’s integrated reading and writing
 composition courses—basic skills through transfer (http://collegeofsanmateo.edu/writing/). Connected to the Writing and English 800
 Centers are two additional rooms—the Quiet Room (18-106), where students can research and compose their essays on Macs or PCs, and
 a Computer-Assisted Classroom (18-108), where English courses are taught, particularly basic skills or developmental composition courses.

Hours of operation are Monday through Thursday, 8 am – 8:30 pm and Friday, 8 am – 2:00 pm. Both Centers serve students enrolled in
 English courses with a To Be Arranged (TBA)  requirement, but each serves a distinct population of these students. The Writing Center
 serves students enrolled in transfer-level composition courses (English 100, 110, and 165) as well as students enrolled in ESL 400, the only
 ESL course that currently includes a TBA requirement. The English 800 Center serves students enrolled in pre-transfer level composition
 courses designed for native speakers (English 828, 838, and 848).  The Centers address writing needs at many levels: one-on-one essay
 conferences with experienced English and ESL instructors; tutorials on specific writing and critical thinking skills, which classroom instructors
 prescribe based on individual student needs; and Grammar and Editing Workshops to assist students with specific writing skills.  Finally,
 students not enrolled in English classes may enroll in English 850, ESL 907 or ESL 908, open-entry/open-exit courses allowing regular
 individual appointments with instructors in the Centers at any time.

The Mission Statement of the Writing and English 800 Centers, which was revised by the department in 2013, follows:

 Best practices and research show that more students succeed in course-related writing when they are provided with individualized
 instruction outside the classroom. Thus, the mission of the Writing and English 800 Centers is to help students at all stages of the writing
 process for English and ESL courses in a welcoming learning environment that respects diversity. Unique among other writing Centers at
 community colleges and universities in California, the Writing and English 800 Centers are staffed by English and ESL faculty who help
 students with their writing in one-on-one conferences. Since our tutors are English and ESL faculty, integration of instruction, pedagogy and
 curriculum occurs in both the classroom and the Centers.

Both Centers play an essential role in support of the College Mission and Diversity Statements as well as the College of San Mateo
 Institutional Priorities: 2013/14 to 2015/16 (http://collegeofsanmateo.edu/prie/docs/InstitutionalPrioritiesRevised5-15-14.pdf). 

 

Priority 1: Improve Student Success

Priority 2: Promote Academic Excellence

Priority 3: Develop Responsive, High-Quality Programs and Services

The Centers’ faculty and staff work to ensure equal opportunity for all students through one-on-one tutoring by faculty trained to focus on
 student-centered learning at all stages of the reading and writing process.

Program Review List 
 Logout 	 How it works

http://www.collegeofsanmateo.edu/statements/
http://collegeofsanmateo.edu/prie/institutionalpriorities.asp
http://collegeofsanmateo.edu/prie/institutionalpriorities.asp
http://www.collegeofsanmateo.edu/prie/planningdocs.asp
http://www.collegeofsanmateo.edu/prie/planningdocs.asp
http://collegeofsanmateo.edu/writing/
http://collegeofsanmateo.edu/prie/docs/InstitutionalPrioritiesRevised5-15-14.pdf
https://www2.collegeofsanmateo.edu/programreviewapp/Users/logout
https://www2.collegeofsanmateo.edu/programreviewapp/PrPrograms/instruction


Online Program Review Submission

https://www2.collegeofsanmateo.edu/programreviewapp/PrReviews/view/166[4/3/2015 12:06:21 PM]

The Centers foster a culture of excellence and success that engages and challenges students enrolled in basic skills English composition
 courses. By providing instructional support for students enrolled in pre-transfer level English and working closely with classroom instructors,
 the English 800 Center and Writing Center have become an integral part of the basic skills program. Pre-transfer English students spend
 significant time completing their TBA requirement hours in the Centers. One of the lead faculty serves on the Basic Skills Initiative (BSI)
 Committee, a committee designed to nurture the success of Basic Skills/ESL students. In Fall of 2014, this lead faculty and other faculty who
 work in the Centers participated in a new learning community, Students for Success, which combined six sections of pre-transfer English
 (English 848, Introduction to Composition and Reading, and English 838, Intensive Introduction to Composition and Reading) with
 counseling and other support services. Many students in these courses worked on projects designed to improve their awareness of and
 access to all college support services in the English 800 Center; they met regularly with instructors in the English 800 Center and attended
 classes in the Computer-Assisted Classroom (part of the Centers). 

Many of the members of the English department who work in the Writing and English 800 Centers are also directly involved in other learning
 communities such as Umoja, Writing in the End Zone, and Puente. Students in these learning communities spend time completing their TBA
 requirement hours in the Writing Center, conferencing with many of the same faculty who participate in these programs. The close
 integration of instruction in the Centers and in the classroom helps promote academic excellence and ensures student success from
 developmental through transfer English coursework.

The Writing Center is also an integral part of the transfer program.  Here, students in transfer-level English regularly meet for essay
 conferences or complete tutorials on components of critical thinking and composition.

In 2014, lead faculty and other faculty who work in the Centers also participated in the Reading Apprenticeship English Faculty Inquiry Group
 (FIG), which aimed to increase student success in college-level reading. In this FIG, both adjunct and full-time English faculty collaborated
 and shared reading strategies and materials to gain new perspectives on reading instruction.

 

Priority 4: Support Professional Development

One of the lead faculty serves on The Center for Academic Excellence Committee (CAE), an ad hoc Senate committee that focuses on a
 Senate professional development initiative. The CAE seeks to enhance pedagogy and student support through innovation and collaboration,
 so as to increase student success, both inside and outside the classroom. In Fall 2014, regular meetings focused on flex days and
 professional development strategies and planning.

 

Priority 5: Implement the Integrated Planning Cycle and Ensure Fiscal Stability and the Efficient Use of Resources

The lead faculty and staff in the Writing and English 800 Centers continue to work on ensuring fiscal stability and the efficient use of
 resources. For instance, over the past three years, we have increased efficiency by determining when the Centers are busiest and by
 changing faculty scheduling to allow more students to have essay conferences without prior appointments during designated “drop-in hours,”
 12:00-2:30 Monday through Thursday. Over the past three years, the data clearly show a dramatic increase of students in the Centers: an
 increase of 3,417 student visits from Fall of 2012 to Fall 2014 and an increase of 1,206 student visits from Spring of 2012 to Spring 2014. 
 This increase is likely a result of our expansion of drop-in hours in both Centers.

During drop-in hours, students who cannot get a conference are given a flyer about online conferencing appointments. Online essay
 conferences offer a possible solution to the increasing problem of limited faculty availability for appointments in the Centers, especially with
 the dramatic increase of students in the Centers over the past three years. They can also benefit CSM students who are enrolled in
 traditional-delivery English courses.  This option is ideal for students who have so many family and job commitments that they find it difficult
 to stay on campus beyond class time.

We have also continued to closely monitor printing, toner, and paper in both Centers.

 

Priority 6: Enhance Institutional Dialogue

The lead faculty in the Centers also support Priority 6, to enhance institutional dialogue by working closely with the English Department,
 Language Arts Division, and campus-wide committees such as Governing Council, Basic Skills Initiative, and CAE, an ad hoc senate
 committee on professional development. In addition, lead faculty are members of the Learning Support Centers Coordination Committee

 (LSC3), a consultation group which focuses on coordination between the College’s Learning Center and the discipline-specific Learning
 Support Centers. This committee brings together faculty coordinators, directors, classified staff, and students in a combined effort to ensure
 student success and to enhance institutional dialogue. Work on this committee has included aligning and updating SLOs, providing
 comprehensive academic support across the disciplines, and coordinating resources and hours.
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2. Student Learning and Center Data

  A. Discuss Student Learning Outcomes Assessment

Reflect on recent SLO assessment results for courses and degrees and certificates offered by the program.

 

The SLOs currently listed for both Centers are:

1. Students will have knowledge of Writing Center and English 800 Center resources, including how to access them.

2. Students should demonstrate mastery of specific writing skills after completion of tutorials.

3. After conferences with faculty, students should be able to identify and understand the writing skills that they need to work on.

The Writing and English 800 Centers collect surveys each semester to assess students’ awareness of and satisfaction with two of the major
 functions of the Centers: tutorials on specific writing skills and conferences with faculty. The surveys also allow us to learn what kinds of
 activities students complete in the Centers, whether these activities were helpful, and how the activities could be improved. Finally, the
 survey results give us information about student satisfaction with the technology available, with the Centers’ hours and procedures, and with
 faculty as well as instructional aides and student assistants.

http://collegeofsanmateo.edu/programreview/docs/lsc_writing/2015/WritingEnglish800CenterUserSurvey_01-20-2015.pdf

 

Summary of 2014 SLO evaluation:

SLO 1:

Students will have knowledge of Writing Center and English 800 Center resources, including how to access them.

In Spring and Fall of 2014, we included a question that measures this SLO in our student survey. Of the 374 students responding
 to this question, 94.7 percent are familiar with the Writing Center and English 800 Center resources and how to make use of
 them while only 5.3 percent were unfamiliar.

Survey data has also suggested that most students believe the Centers are available when they need them.

For example, in Spring and Fall of 2014, the Writing and English 800 Center survey shows that 91.4   percent of students
 responded “always” or “most of the time” to the question “Was the Center open during the hours when you needed it?” Our
 ongoing efforts to increase online tutoring should allow an even higher percentage of students to access the Centers. 

Past data from other sources also confirm that most students are aware of the resources and support provided by the Centers and they knew
 how to access them.

In the Student Campus Climate and Satisfaction Survey for June 2014, 89.6 percent of students stated that they “totally agree”
 with the statement “If I have a problem with my classes, I know where I can get help on campus.” The number of students aware
 of the Writing and English 800 Centers’ resources is higher, at least for students enrolled in English classes with TBA
 requirements because for a number of years, all students enrolled in these courses have been required to attend an orientation in
 the Centers at the beginning of each semester.

 

SLO 2:

Students should demonstrate mastery of specific writing skills after completion of tutorials.

In Program Review of Spring 2013, the English Department evaluated SLOs in student writing and identified a trend that “sentence-level
 competence continues to be the weak spot in the composition program.” English and lead faculty have looked into ways that the Centers can
 better support classroom instruction. Both through grants during the academic year and volunteer work by lead faculty during summer, the
 Centers have continued to revise and create new tutorials to address sentence-level competence. In 2014, we created six new tutorials and
 shortened and revised several others.

http://collegeofsanmateo.edu/programreview/docs/lsc_writing/2015/WritingEnglish800CenterUserSurvey_01-20-2015.pdf
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The survey results over the past several years continue to show that an overwhelming majority of students who completed tutorials feel that
 they are helpful to their writing. There is little to no change in the responses over time:

In Spring and Fall of 2014, of the 160 students responding to this question, 92.6 percent of students gave the tutorials a rating of
 “very helpful” to "somewhat helpful."

These results continue to confirm results from previous surveys: most students who complete tutorials continue to find the work helpful in
 their writing. The percentages have stayed consistent across the years, with only minor variations. The lead faculty regularly contact
 instructors and new faculty to explain what tutorials are appropriate at different levels, and to clarify the purpose of the tutorials, stressing
 that tutorials are not required of all students and are meant only for those students struggling with specific problems. As a result, most
 instructors are careful to assign tutorials directly relevant to a problem that an individual student has been having. For example, a student
 whose grade has suffered due to lack of sentence focus may complete the tutorial on Sentence Focus and meet with a Center instructor who
 checks that the student understands the concept and can integrate the skill into his or her own writing. The Centers continue to focus on
 making sure that, after completion of the tutorials, students can incorporate the skills in the essays written for class. The majority of English
 faculty (including the Centers’ lead faculty) feel that the grammatical skills taught in the tutorials should be assessed within the context of
 their more difficult classroom essays.

 

SLO 3:

Students should be able to identify and understand the writing skills that they need to work on after completing conferences with faculty.

Results over the past few years have remained overwhelming positive:

The Spring and Fall 2014 results show that of 343 respondents, 94.8 percent of students felt that they were able to identify and
 understand the writing skills that they needed to work on.
2014 survey results also show that 98.2 percent of 327 students found meetings with faculty to be helpful.

As shown in previous program reviews, student surveys show consistently high ratings over time. Comments from the surveys reveal that
 students particularly appreciate having individual conferences with English faculty in the Centers:

“The essay conferences were instrumental in my success."    

“I love that conferences are run by professor! Please keep the professors there.”                          

“The professor pointed out what needs to be added on my essay to make it stronger.”

In fact, in a faculty survey given in Fall 2013, all surveyed instructors in the English Department indicated that the essay conferences are the
 most important purpose of the Centers; these conferences are the centerpiece of our program.

  B. Center Usage Indicators

1. Review center usage and discuss any differences across demographic variables. Refer to Planning, Research and Institutional
 Effectiveness (PRIE) reports, SARS records, and other data sources as appropriate.

 

SARS records are useful for tracking how many students walk through our doors to attend orientations at the beginning of the term, to work
 on tutorials or essays in the Quiet Room, to attend Grammar and Editing Workshops, or to meet with instructors for essay conferences.

The SARS records of Fall 2014 show that there was a total of 17,865 student visits to the Centers by 2,274 unduplicated students
 for a total of 17,489 hours in the Centers.

http://collegeofsanmateo.edu/labs/docs/lsc/UsageReportFall2014.pdf

In Spring 2014, SARS records show that there was a total of 16,000 student visits to the Centers by 2,218 unduplicated students
 for a total of 16,894 hours in the Centers.

http://collegeofsanmateo.edu/labs/docs/lsc/Spring%202014%20Usage%20Data.pdf

In Fall 2013, SARS recorded a total of 17,094 student visits to the Centers by 2,246 unduplicated students for a total of 16,665
 hours in the Centers.
The SARS records for Spring of 2013 show that there was a total of 15,649 student visits to the Centers by 2,108 unduplicated
 students for a total of 14,897 hours in the Centers.

http://www.collegeofsanmateo.edu/programreview/learningsupport.asp
http://www.collegeofsanmateo.edu/programreview/learningsupport.asp
http://collegeofsanmateo.edu/labs/docs/lsc/UsageReportFall2014.pdf
http://collegeofsanmateo.edu/labs/docs/lsc/Spring%202014%20Usage%20Data.pdf


Online Program Review Submission

https://www2.collegeofsanmateo.edu/programreviewapp/PrReviews/view/166[4/3/2015 12:06:21 PM]

http://collegeofsanmateo.edu/labs/docs/lsc/SARSUsageReport_Spring2013.pdf

In  Fall 2012, SARS recorded a total of 14,448 visits to the Centers for a total of 14,230 hours by 2,035 students.
The SARS records for Spring of 2012 show that there was a total of 14,794 student visits to the Centers by 2,041 unduplicated
 students for a total of 13,449 hours in the Centers.

The data clearly show a dramatic increase of students in the Centers, an increase of 3,417 student visits from Fall 2012 to Fall 2014, and an
 increase of 1,206 student visits from Spring 2012 to Spring 2014. This increase is likely a result of the expansion of drop-in hours in both
 Centers.

Fall 2014 Demographic Information

During Fall 2014, the Centers continued to serve students who are representative  of the College demographics with respect to gender and
 age. Compared to the college population as a whole, the Writing and English 800 Centers served fewer white students (22.9 percent vs.
 30.2 percent) and fewer Asian students (16.1 percent vs.16.6 percent).  Also, the Centers served slightly more African American students
 (4.0 percent) than the college as a whole (3.3 percent), significantly more Hispanic students (24.7 percent vs.19.9 percent), as well as more
 Pacific Islander students (2.6 percent vs. 1.9 percent). 

http://collegeofsanmateo.edu/programreview/docs/lsc_writing/2015/WritingEngl800Ctr2015StudentProfile01-05-2014.pdf

 

2. Discuss any differences in student usage of center across modes of delivery. If applicable, refer to Delivery Mode Course Comparison.

 

The English Department offers relatively few distance education classes (usually only three sections each semester).  According to the
 English Department’s Program Review of 2014, distance education courses continue to have substantially lower retention and success rates
 than traditional classes.

Many students in distance education courses face serious challenges in getting to campus for in-person conferences in the Writing Center for
 help with their writing. The Centers continue to explore ways to retain and serve online students; for example, in 2011, the Centers
 introduced online essay conferencing, to improve ancillary instructional support for online students. Since its inception, adjunct faculty
 member Joyce Heyman has served as an online tutor with two FLCs per week, working with students remotely during essay conferences
 that utilize technologies such as GoogleChat, Skype, and screen-capture software.

To provide additional support for distance education in English courses, since our last program review, we have added a number of ESL and
 native-speaker tutorials on different writing skills to our current online library of tutorials and reference materials.  We have also set up a
 dedicated computer station in the English 800 Center, so students who are apprehensive about using the technology independently can
 access the online option, with assistance available.

We have improved our online tutoring survey procedures, so students are now asked to complete a survey after each online tutoring session.
 Only 46 students, however, completed online surveys.  Survey results suggest that some students who use this option are satisfied with it.
 According to surveys completed online by students in Spring and Fall of 2014, 78 percent of students would recommend online tutoring to
 other students. One student stated, “It is just as helpful as regular Writing Center conferences and the instructor provides constructive
 feedback. Another student added, “The ability to have such conferences anywhere there is internet is convenient” while a third student
 explained, “It is an easy and accessible way to learn, especially if you have an online class. One cannot always make it to conferences or
 meetings on time and this method is very flexible with schedules.”

Student usage has remained fairly constant over time, but the online option is clearly underutilized by online students. Despite our efforts to
 encourage students to use the online option for essay conferences, student usage has not increased.  In Spring of 2012, 65 students took
 126 available spaces, for a total of 52 percent of spaces taken, and in Spring of 2013, 34 of 60 available conferences were taken, for a total
 of 57 percent.  In Spring of 2014, 73 of 128 spaces were taken, for a total of 57 percent, and in Fall of 2014, 64 of 120 available spaces were
 taken, for a total of 53 percent. 

We continue to explore ways to support students in our distance education courses and to encourage them to use the online conferencing
 program more frequently.

  C. Center Efficiency. Is the center efficient in meeting student needs?

http://collegeofsanmateo.edu/labs/docs/lsc/SARSUsageReport_Spring2013.pdf
http://collegeofsanmateo.edu/programreview/docs/lsc_writing/2015/WritingEngl800Ctr2015StudentProfile01-05-2014.pdf
http://www.collegeofsanmateo.edu/programreview/distanceeducation.asp
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Discuss center efficiency, including staffing, hours of operation, tutorial and other services, space utilization, equipment, or technology as
 appropriate.

 

Hours of Operation

The Writing Center is open from 8:00 a.m. to 8:30 p.m. on Monday through Thursday and from 8:00 a.m. to 2:00 p.m. on Friday; the English
 800 Center is open from 8:00 a.m.-2:00 p.m. on Monday through Friday.  

In Spring and Fall of 2014, a total of 375 students completed a survey question on the quality of the Centers’ services. Of these, 96.2 percent
 felt that the services were Excellent, Very Good, or Good.

Technology

In the same survey, a total of 347 students responded to a survey question about whether Center equipment was readily available and
 working properly. Of these students, 95.7 percent reported either “Always” or “Most of the time.”

Staffing

The job duties of the instructional aides and student assistants include helping students with procedural and computer questions; opening,
 closing, and cleaning the Centers; maintaining the Centers’ websites, computers, and equipment. Instructional aides and assistants also
 help with scheduling student appointments and maintaining databases, records, and attendance programs. Two of our three IAs and all four
 of our student assistants are culturally diverse, which promotes the welcoming environment that we seek to create for students. 

In Spring and Fall of 2014, a total of 370 students completed a survey question on the quality of assistance available in the Centers. Of
 these, 96.8 percent felt that the Instructional Aides and student assistants in the Center were always helpful (307) or helpful most of the time
 (51).

In 2008, based on budget cutbacks, the Centers agreed to replace our full-time Instructional Aide position with one part-time Instructional
 Aide position. Because of that cut, currently four part-time Instructional Aides staff the Center, working 72 hours per week during the Fall and
 Spring semesters. Three of the instructional aides are on an 11-month contract, while one is on a 9-month contract. In addition, the Centers
 are staffed by four student assistants who work a total of 48 hours per week.

We need a full-time instructional aide position. Although our instructional aides work as efficiently as possible, the Centers do lack the
 continuity that a full-time instructional aide would provide. The remedy for this problem is to convert our four part-time instructional aide
 positions to one full-time and two part-time instructional aide positions.

When one of our instructional aides resigned in December of 2014, we explored the possibility of converting two of our part-time positions to
 one full-time instructional aide position. Cabinet agreed on the condition that we cut a substantial portion of our student assistant budget.
 The lead faculty decided that the cut would have too negative an impact on the services that we provide for students. Due to the negotiation
 with Cabinet, the hiring process was delayed, and this position will not be filled until April of 2015. In order to foster the culture of excellence
 and success described as part of our Centers’ mission, we continue to advocate for the full-time instructional aide position.

Tutorial and Other Services

Essay Conferences: The centerpiece of our program remains individual essay conferences with faculty. Our Centers are unique among our
 sister community colleges and four-year colleges and universities throughout California because of the superior quality of the tutoring that we
 provide. Both Centers are staffed by full- and part-time faculty members in English and ESL; in typical semesters, such as Spring and Fall of
 2014, these faculty work a total of 58 units in the Centers. Faculty units in the Centers have not decreased since the last program review but
 have been consistently reduced over time.  As we have reported in previous program reviews, a retired full-time faculty member in English
 volunteers each semester to cover three units or four hours. Without this unpaid coverage, we would not have enough faculty to staff our
 Centers on Mondays.

In Spring and Fall of 2014, a total of 327 students completed a survey question on the quality of instructional assistance during essay
 conferences in the Centers. Of these, 98.2 percent felt that the faculty in the Center were always helpful (195), helpful most of the time (97),
 or sometimes helpful (29). 

Survey results also show that students who had essay conferences were highly satisfied with the help they received. For instance, in Spring
 and Fall of 2014, a total of 343 students completed a survey question that asked whether they were able to identify and understand the
 writing skills that they needed to work on.  Of these students, 94.8 percent answered “Yes,” while only 5.2 said “No.” To this question, one
 student added the comment, “I would always have clear thoughts and ideas on how to edit my essay to improve it” while another student
 noted, “The professor pointed out what…[needed] to be added on my essay to make it stronger.”
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Grammar and Editing Workshops: (written by Kristi Ridgway)  Assessments for the workshops indicate that the workshops continue to
 provide a needed service to students and are immensely popular. In Fall 2013, 166 students participated in workshops; in Spring 2014, 205
 participated (duplicate counts). In Fall 2013, each session saw a range of 5-21 students with an average of 13; in spring, each session drew
 from 11-23 students with an average of 15. Most students are ESL 400 students, but an average of 2 students each session are taking
 English courses.

Student survey results show that the majority of students find the workshop teaching very effective, the text marking strategy very easy to
 learn, and the workshops very helpful in improving their writing. Students report that they are applying what they have learned to their writing
 classes and in their essays. When provided options for expanding writing/grammar/editing instruction for non-native speakers at CSM, the
 majority of students suggested expanding the offerings of the current workshops as opposed to having CSM offer an additional 3-unit
 grammar course or 1-unit editing course.

Online Reporting Forms (Online RFs)

Online Reporting Forms implemented in Summer and Fall of 2014, are an effort to fortify the communication between classroom and Center
 instructors, to promote student success and retention, and to enhance our data collection and measurement of the effectiveness of
 conferences.  In Summer 2014, the Centers began to use the Online RFs.  Students all have associated Google Docs (their Online RFs).
 After they meet with instructors for essay conferences, the Center instructors record notes about the focuses of the conferences on the
 Online RFs, along with revision advice for students. Each Online RF is visible with a web browser to the Center instructor, the student, and
 the classroom instructor, which effectively integrates classroom and center curriculum. These Online RFs are also scanned nightly by
 software that captures the number of essay conferences for each student.  

In the data gleaned from Fall 2014, the Online RFs reveal that students met with Center instructors for 2,335 essay conferences during fall
 semester. This does not include conferences for students who dropped out.  Across the full-range of classes, both transfer and pre-transfer
 level, the number of essay conferences for each student varies widely. Student success rates for transfer-level composition courses are
 higher than pre-transfer level courses. For this reason, we want to focus on increasing the number of essay conferences for students in pre-
transfer level courses in order to improve success rates.

In an effort to assess the effectiveness of the Online Reporting Form, both classroom and Center instructors were given surveys at the end of
 Fall 2014. Overall, results were very positive. One classroom instructor noted, “I love that I can see, whenever I want or need to, what my
 students have done in the Writing Center. It helps me in my conferencing with them because I can reinforce the skills that the WC teachers
 have worked on with my students.” Another instructor added that “students can’t lose their forms or forge conference signatures.” A third
 instructor added, “I love having the whole class on one page so I can see who’s going and what problems are addressed.”

Center instructors also thought the Online RFs had many advantages over the paper reporting forms used in previous semesters. One
 instructor indicated that the Online RFs had helped her get “better about summarizing with the student what [had been] covered in the
 session.” Another instructor explained that she could type much faster than she could write, so there "was more time for the essay
 conference itself.”

3. Additional Factors

Discuss additional factors as applicable that impact the center, including changes in student populations, state-wide initiatives, transfer
 requirements, advisory committee recommendations, legal mandates, workforce development and employment opportunities, community
 needs. See Institutional Research as needed.

 

According to the College of San Mateo Educational Master Plan, “Approximately 70% of all new first-time students who are assessed place
 below transfer-level mathematics and English. These proportions have been stable for several decades despite changes in placement
 instruments and the demographics of CSM’s students.... CSM’s course completion rate is 69-70% with a withdrawal rate of 16%.... There are
 also disproportionate variations in success rates among ethnic populations.”

http://collegeofsanmateo.edu/prie/emp_documents/EMP2012Version9-14-2012.pdf

Changes in Student Populations: An important part of our mission is to provide effective support for students in pre-transfer level courses.
 During Fall 2014, the Centers have continued to serve an increasing number of at-risk students, with the goal of supporting and promoting
 student retention and success.  Compared to the college population as a whole, the Writing and English 800 Centers served fewer white
 students (22.9 percent vs. 30.2 percent) and fewer Asian students (16.1 percent vs.16.6 percent).  Also, the Centers served slightly more
 African American students (4.0 percent) than the college as a whole (3.3 percent), significantly more Hispanic students (24.7 percent vs.19.9

http://www.collegeofsanmateo.edu/institutionalresearch
http://collegeofsanmateo.edu/prie/emp_documents/EMP2012Version9-14-2012.pdf
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 percent), as well as more Pacific Islander students (2.6 percent vs. 1.9 percent).  As part of our vision and plans for the next academic year,
 the Centers continue to provide a friendly, welcoming environment in order to promote the retention and success of African-American,
 Pacific Islander, and Hispanic students.

http://collegeofsanmateo.edu/programreview/docs/lsc writing/2015/WritingEngl800Ctr2015StudentProfile01-05-2014.pdf

4. Planning

  Note: For centers that serve a single department, a portion of the information included in a departmental program review may be referred to or
 inserted here.

A. Results of Plans and Actions

Describe results, including measurable outcomes, from plans and actions in recent program reviews.

 

Plan 1  Development of Technology-Based Writing Center

Action(s) Completion Date Measurable Outcome(s)

Conversion of instructional materials to online, interactive
 versions

Fall 2014 Online, interactive versions of
 Instructional materials 

Conversion of reporting forms to more accessible, online
 versions.

Fall 2014 Accessible, online versions of reporting
 forms

Develop publicity materials and memos for Distance
 Education students and instructors

Fall 2014 Publicity materials and memos

 

To improve student success and promote academic excellence, the Writing Center should continue to expand its library of online,
 instructional materials.

Since our last program review, to add to our extensive online library of instructional materials for students, the Writing Center has developed
 eight additional tutorials that are now accessible to English students on the Writing and English 800 Centers’ websites. We also made a
 large number of ESL instructional materials available online to our non-native speakers.

To integrate classroom and Center instruction more closely and improve student accessibility and success, lead faculty and
 Center staff should convert paper reporting forms to more accessible online versions.

Background:  Through Spring of 2014, the Centers used paper reporting forms to communicate with English classroom faculty.  Every
 student was responsible for keeping his or her paper reporting form, which Center faculty always updated after a conference; the form for
 each student served as a cumulative record of the number and content of all essay conferences and of all TBA-related work completed in
 the Centers. The classroom instructor would check on student progress by collecting these forms periodically throughout the semester.  At
 the end of each semester, lead faculty would collect stacks of paper reporting forms and tally different TBA activities for data analysis.  Data
 lacked consistent validity and reliability since both students and instructors sometimes misplaced the paper reporting forms.

As part of this project, lead faculty sought to develop an online version of the paper reporting form—using innovative technology to save
 paper; to ameliorate the integration of classroom and Center instruction; to enhance communication between students, classroom faculty
 and Center instructors; to support student accessibility, retention, and success; and to improve data collection and analysis.

Implementation of Pilot:  During Summer and Fall 2014, we began a pilot of the Online Reporting Form (Online RF). Lead faculty and
 instructional aides conducted workshops to train classroom and Center faculty how to use the new form.  Students were trained in
 mandatory orientations to the Centers. With the pilot underway, students, classroom faculty, and Center instructors (as well as Center
 classified staff) can all access the Online RFs to update or monitor completion of student work; this includes essay conferences, tutorials,

http://collegeofsanmateo.edu/programreview/docs/lsc_writing/2015/WritingEngl800Ctr2015StudentProfile01-05-2014.pdf
http://collegeofsanmateo.edu/programreview/docs/lsc_writing/2015/WritingEngl800Ctr2015StudentProfile01-05-2014.pdf
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 and all other TBA activities.  Students have read-only privileges.

The Online RF offers an opportunity to take advantage of the district’s Google Apps platform to enhance our campus infrastructure. An added
 benefit of the Online Reporting Form is that it has improved our data collection. We can run reports with accurate totals of all types of student
 TBA-related activities. We have more reliable data to help us measure the effectiveness of essay conferences, one of our SLOs.  And the
 Online RF will allow us to assess more accurately student learning and integration of classroom and Center instruction (See Plan 1 of our
 2015 Program Review).

Assessment: In an effort to evaluate the effectiveness of the Online RF, both classroom and Center instructors were given surveys at the end
 of Fall 2014. Overall, results were very positive. One classroom instructor noted, “I love that I can see, whenever I want or need to, what my
 students have done in the Writing Center. It helps me in my conferencing with them [in my office hours] because I can reinforce the skills that
 the WC teachers have worked on with my students.” Another instructor said that “the students can’t lose their forms or forge conference
 signatures.” A third instructor added, “I love having the whole class on one page, so I can see who’s going [to the Centers] and what
 problems [were] addressed.”

Center instructors also thought the Online RFs had many advantages over the paper reporting forms used in previous semesters. One
 instructor indicated that the Online RFs had helped her get “better about summarizing with the student what [had been] covered in the
 session.” Another instructor explained that she could type much faster than she could write, so there was more time for the essay
 conference itself.

The conversion from paper to online reporting forms has not only improved communication between the Center instructor, the student, and
 the classroom instructor but has also closely articulated classroom and center curriculum. This innovation has been designed to improve
 student learning and success.

Plan for Institutionalizing the Online RF: While the pilot has been successful, the maintenance of the Online Reporting Form is dependent on
 our instructional aide, Kim Sheehan and her husband, John Sheehan, who programmed a Google script to scan nightly and capture the
 number of essay conferences attended by each student. In an effort to institutionalize the Online Reporting Form, lead faculty met with the
 instructional aide, the dean of Language Arts and the district director of administrative services, who regularly provides current English
 student enrollment data to update our system. Unfortunately, the director said that the VPIs of all three colleges would need to agree that
 this communication tool could be used district-wide before the district could allocate resources to support it.

As part of the pilot, the lead faculty will continue to explore possible avenues for maintenance of the Online RF, an innovation melded with
 our institutional priorities. They hope to meet with the dean of Language Arts and Cabinet soon. If a district employee can inform Google
 about this exemplary use of its technology, it is possible that Google would provide resources to maintain and to enhance our Online RFs
 with increased runtime limits for Google scripts and bandwidth along with collaboration to improve the scripts. Until we find a solution, Kim
 and John Sheehan continue to maintain the Online RFs.

To create an effective support and resource for English students in Distance Education, develop publicity materials and memos for
 Distance Education students and instructors.

As stated previously in section II, Student Learning and Center Data, B2, every semester, we have developed publicity for online
 conferencing in mandatory student orientations and in English department memorandums and meetings. During drop-in hours, students who
 cannot get a conference are now given a flyer about online conferencing appointments.

 

Plan 2   Assessment of Student Learning and Integration of Classroom and Center Instruction

Action(s) Completion Date Measurable Outcome(s)

Pilot new data collection (correlation of number of
 visits to Centers with faculty assessment of student
 success)

Spring 2014 Faculty assessment instrument and
 Centers’ effectiveness

 

Implementation of Pilot: In Fall 2013, four full-time English faculty met to pilot a new data collection procedure that would determine whether
 there is a correlation between the number of student visits to Centers with faculty assessment of student success. Since the Online
 Reporting Form was piloted in Fall 2014, faculty had to use paper reporting forms from Fall 2013 for their assessment. They determined that
 the data lacked validity and reliability since some students had misplaced their paper reporting forms, and thus, the data was incomplete.

Assessment and Revision of Plan: After discussion, the lead faculty decided to postpone this new data collection procedure until the online
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 reporting data becomes available. In Fall of 2015, English faculty will meet again to evaluate our Center effectiveness for Fall 2014 and
 Spring 2015, using the Online Reporting form data to determine whether there is a correlation between the number of visits to the Centers
 with faculty assessment of student success. See Plan 2 of Spring 2015 Program Review.

 

Plan 3  Exploring the Role of Peer Tutoring in the Writing and English 800 Centers and the Implementation of Supplemental
 Instruction in the English Department

Action(s) Completion Date Measurable Outcome(s)

Pilot Supplemental Instruction in one section of
 English 838 in Fall of 2014 and additional section(s)
 in Spring of 2015

Fall 2014 and Spring
 2015

Lead faculty reported on success in
 current Program Review.

English Department discussion and/or ballot
 regarding peer tutoring

 

Spring 2014 In two English Department meetings in
 Spring of 2014, there was consensus
 among English faculty that Supplemental
 Instruction would be a better alternative
 than peer tutoring in English.

 

During the English Department retreat in Fall of 2013, faculty discussed the possibility of having peer tutors help English students. Since we
 did not arrive at a consensus during the retreat, discussions were planned for English department meetings during Spring 2014, with the
 possible outcome of a ballot for a vote that would determine whether a majority of English faculty favor peer tutoring.

In English department meetings during Spring 2014, faculty discussed peer tutoring and English. Most faculty thought that if we did use peer
 tutors, we would want the program housed in the Centers.  We would collaborate with the Learning Center on tutor training. But some faculty
 were concerned about the presence of peer tutors coming at the cost of reduced faculty staffing in our Centers, especially since our FLCs
 have already been dramatically reduced during times of severe budget cuts and have never been restored.  While our administrators
 continue to recommend an English Department presence in the Learning Center, we already do not have enough faculty available to staff
 the Centers, let alone the Learning Center. All faculty agreed that any peer tutoring in English would have to be highly structured and closely
 monitored by English faculty, so any peer tutoring should take place in the Centers where English instructors could oversee the program. In
 the same department meeting, there was consensus among English faculty that Supplemental Instruction would be a better alternative than
 peer tutoring in English.

One of the lead faculty of the Writing Center trained for Supplemental Instruction, which began with a pilot in Fall of 2014. Two English faculty
 who participated in the Students for Success Learning Community—Juanita Alunan and Daniel Keller— had their students work with one SI
 student leader, who was trained by Ron Andrade, the manager of the Learning Center.  The SI leader worked closely with both the English
 instructors and Learning Center throughout the semester. She not only regularly attended classes in the SFS Learning Community but also
 provided students with tutoring and guidance beyond what is already available in the Writing and English 800 Centers.

Assessment:  Students in the Learning Community were given surveys at the end of the semester. Many students agreed that having a
 Supplemental Instruction (SI) leader was very helpful. One student commented that it “has given me motivation, got more information … nice
 to be able to have one-on-one work with someone who was not a teacher and attended the class.”

Over the next two years, English faculty will continue to work closely with the Learning Center to expand our support for the Supplemental
 Instruction program, by continuing to incorporate it into more sections of pre-transfer English courses. In Spring 2015, two sections of
 English 848 are offering Supplemental Instruction. Adjunct faculty teaching these sections, one in the evening and one during the day, are
 working with the Learning Center, and the SI leaders were also trained by the Learning Center manager, Ron Andrade. Six sections of the
 Students for Success Learning Community are again scheduled during the same time in Fall 2015, and at least two full-time instructors plan
 to use Supplemental Instruction.

  B. Center Vision

What is the program's vision for sustaining and improving student learning and success during the next six years? Make connections to the
 College Mission and Diversity Statements, Institutional Priorities, 2013/14-2015/16, and other Institutional Program Planning as

http://www.collegeofsanmateo.edu/statements/
http://collegeofsanmateo.edu/prie/institutionalpriorities.asp
http://www.collegeofsanmateo.edu/prie/planningdocs.asp
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 appropriate. Address trends in the SLO assessment results and student usage and data noted in Section 2.


[Note: Specific plans to be implemented in the next year should be entered in Section 4C.]

 

The Writing and English 800 Centers are committed to providing both students and faculty with as much support as possible, given our
 limited resources. As students’ needs and demographics (particularly with regard to ethnic, cultural, and socioeconomic diversity) continue to
 change, the Centers will remain proactive in their efforts to modify curriculum; work closely with the English Department to improve student
 engagement and success; and collaborate with Student Support Services, the Library, colleagues across disciplines, and the Learning
 Center.

During the next six years, the Centers will

ensure that Basic Skills students in English persist and succeed by supporting Supplemental Instruction in developmental English
 classes.
ensure that all Basic Skills students in English persist and succeed by continuing to give their classes priority access to the
 Computer Assisted Classroom (18-108), so students can have the computer resources to research and compose essays, with
 the guidance of supportive faculty.
refine our assessment of student learning and integration of classroom and Center instruction by developing new data collection
 methods with English faculty.
continue to create an effective support and resource for English students in Distance Education.
continue to train and provide professional development resources and opportunities for Center faculty and staff.
continue to work with the Learning Support Centers Coordination Committee to improve student awareness of and access to
 existing services.

1. To guide future faculty and staff development initiatives, describe the professional enrichment activities that would be most effective in
 carrying out the program's vision to improve student learning and success.

 

Lead faculty will continue to train all new classroom and Center faculty about how to use the reporting forms.
The lead faculty will also continue to provide new Center faculty with specialized training for conducting effective essay
 conferences with students, which is the centerpiece of the support we offer to all English, composition, and ESL 400 courses.
Since reading comprehension continues to be a weak point for students, lead faculty will continue to explore innovative ways to
 incorporate reading into our Center curriculum.
Lead faculty as well as many of the full-time members of the English department who work in the Writing and English 800 Centers
 will continue to be directly involved in either new learning communities such as Students for Success, Umoja, and Writing for
 Change or involved in ongoing programs or campus initiatives such as Writing in the End Zone, Puente, and the CSM Safe Zone
 Initiative. Students in learning communities spend their time completing their TBA requirement hours in the Writing Center,
 working with many of the same faculty who participate and lead these programs. Such integration of what goes on in the Centers
 and in the classroom helps ensure student success from  developmental through transfer English coursework.

2. To guide future collaboration across student services, learning support centers, and instructional programs, describe the interactions that
 would help the program to improve student success.

 

One of the lead faculty trained for Supplemental Instruction, which began with a pilot in Fall of 2014. We will continue to work closely with the
 Learning Center to expand our support for the Supplemental Instruction program over the next three years. 

The lead faculty of the Centers will also continue to actively participate as part of a network of student support centers at the college. Over
 the next three years, the Learning Support Centers Committee (detailed above, in Section I), as a standing committee of the Academic
 Senate, will continue its regular meetings to maximize the ability of all centers to serve student needs. The committee will strategize to align
 hours of operation, computer and technology resources, staffing, and other services to create comprehensive learning support network for all
 students. 

3. To guide the Institutional Planning Budget Committee (IPBC) in long-range planning, identify any major changes in resource needs
 anticipated during the next three years. Examples: faculty retirements, equipment obsolescence, space allocation.

http://www.collegeofsanmateo.edu/institutionalcommittees/ipc.asp
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Equipment and Technology

 

It is our understanding that the administration and IT will now determine which equipment needs to be replaced and that we no longer submit
 requests for replacement.  However, please note that we urgently need old computers to be replaced in the coming year. 

Instructional Materials

 

None

Classified Staff

 

In 2008, based on budget cutbacks, the Centers agreed to replace our full-time Instructional Aide position with one part-time Instructional
 Aide position. Because of that cut, currently four part-time Instructional Aides staff the Center, working 72 hours per week during the Fall and
 Spring semesters. Three of the instructional aides are on an 11-month contract, while one is on a 9-month contract.

Although our instructional aides work as efficiently as possible, the Centers do lack the continuity that a full-time instructional aide would
 provide. The remedy for this problem is to convert our four part-time instructional aide positions to one full-time and two part-time
 instructional aide positions.

In order to foster the culture of excellence and success described as part of our Centers’ mission, we continue to advocate for the full-time
 instructional aide position.

Student Assistant

 

The Centers are staffed by four student assistants who work a total of 48 hours per week.

We request a continuation of our current student assistant budget of $16,516 per academic year for Fall and Spring semesters.

Facilities

 

None

  C. Plans and Actions to Improve Student Success

Prioritize the plans to be carried out next year to sustain and improve student success. Briefly describe each plan and how it supports the
 Institutional Priorities, 2013/14-2015/16. For each plan, list actions and measurable outcomes. (Plans may extend beyond a single year.)

Plan 1

Title:

Development of Technology-Based Writing Center (Ongoing)

http://collegeofsanmateo.edu/prie/institutionalpriorities.asp
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Description

 

Continue to explore whether maintenance of the Online Reporting Form is possible

While the pilot for the Online Reporting Form has been successful, maintenance is dependent on our instructional aide, Kim
 Sheehan and her husband, John Sheehan, who programmed a Google script to scan nightly and capture the number of essay
 conferences attended by each student.

As part of the pilot, the lead faculty will continue to explore possible avenues for maintenance of the Online RF, an innovation
 melded with our institutional priorities. They hope to meet with the dean of Language Arts and Cabinet. If a district employee
 can inform Google about this exemplary use of its technology, it is possible that Google would provide resources to maintain
 and to enhance our Online RFs with increased runtime limits for Google scripts and bandwidth along with collaboration to
 improve the scripts.

 

Continue to explore whether online scheduling is possible

The Centers recently converted the attendance program from SARS to Accudemia.  Our administration has designated Ron
 Andrade to coordinate this transition and to serve as our liaison with Accudemia, the attendance program currently adopted by
 our administration. We have urged Ron to explore the possibility of programming changes with Accudemia that would allow us
 to use the program to move from paper and pencil scheduling of essay conferences to online scheduling.

 

 

Action(s) Completion Date Measurable Outcome(s)

Explore possible avenues for maintenance of the
 Online RF

Spring 2016 Institutionalized maintenance of the
 Online Reporting Form

 

Explore possibility of online scheduling with
 Accudemia

 

Spring 2016 Online scheduling with Accudemia

 

 

Plan 2

Title:

Assessment of Student Learning and Integration of Classroom and
 Center Instruction (Ongoing)

 

Description
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Continue to develop a new data collection method with English faculty

In Fall 2013, four full-time English faculty met to pilot a new data collection procedure that would determine whether there is a
 correlation between the number of student visits to Centers with faculty assessment of student success. Since the Online
 Reporting Form was piloted in Fall 2014, faculty had to use paper reporting forms from Fall 2013 for their assessment. They
 determined that the data lacked validity and reliability since some students had misplaced their paper reporting forms, and
 thus, the data was incomplete.

After discussion, the lead faculty decided to postpone this new data collection procedure until the online reporting data
 becomes available. In Fall of 2015, English faculty will meet again to evaluate our Center effectiveness for Fall 2014 and
 Spring 2015, using the Online Reporting form data to determine whether there is a correlation between the number of visits to
 the Centers with faculty assessment of student success.

 

 

Action(s) Completion Date Measurable Outcome(s)

Pilot new data collection (correlation of number of
 visits to Centers with faculty assessment of student
 success)

Fall 2015 Faculty assessment instrument and
 Centers’ effectiveness

 

 

5. Resource Requests

  Itemized Resource Requests

List the resources needed for ongoing program operation and to implement the plans listed above.

Equipment and Technology

Description Cost

 

It is our understanding that the administration and IT will now determine which equipment
 needs to be replaced and that we no longer submit requests for replacement.  However,
 please note that we urgently need old computers to be replaced in the coming year. 
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Instructional Materials

Description Cost

   

   

   

   

   

   

   

   

   

   

Classified Staff

Description Cost

   

   

   

   

   

   

   

   

   

   

Student Assistant

Description Cost

  $16,516 per academic year for Fall and Spring
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Continuation of Student Assistance for Fall and Spring Semesters 

 

 semesters.

   

   

   

   

   

   

   

   

   

Facilities
For immediate or routine facilities requests, submit a CSM Facility Project Request Form.

Description Cost

   

   

   

   

   

   

   

   

   

   

6. Program Maintenance

  A. Course Outline Updates

Review the course outline update record. List the courses that will be updated in the next academic year. For each course that will be
 updated, provide a faculty contact and the planned submission month. See the Committee on Instruction website for course submission
 instructions. Contact your division's COI representatives if you have questions about submission deadlines.

Courses to be updated Faculty contact Submission month

 English 850  Kathleen Steele  Fall 2016

http://www.collegeofsanmateo.edu/forms/docs/SMCCCDFacilityProjectRequestForm.pdf
http://www.collegeofsanmateo.edu/articulation/outlines.asp
http://www.collegeofsanmateo.edu/committeeoninstruction/
http://www.collegeofsanmateo.edu/committeeoninstruction/coursesubmission.asp
http://www.collegeofsanmateo.edu/committeeoninstruction/coursesubmission.asp
http://www.collegeofsanmateo.edu/committeeoninstruction/members.asp


Online Program Review Submission

https://www2.collegeofsanmateo.edu/programreviewapp/PrReviews/view/166[4/3/2015 12:06:21 PM]

     

     

     

     

     

     

     

     

     

  B. Website Review

Review the program's website(s) annually and update as needed.

Faculty contact(s) Date of next
 review/upda

 

Juanita Alunan and Kathleen Steele

 Fall 2015

   

   

   

   

   

   

   

   

   

  C. SLO Assessment Contacts

Faculty contact(s) Date of next
 review/upda

 

Juanita Alunan and Kathleen Steele

 Spring 2016
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